
ri

ap '112 627

TITLE ,

INSTITUTION
RUB ATE
NOTE .

AVAILABLE FROM
U

MIS PRICE
DESCRIPTORS

bOCUMENT'llBiUME

EC 080 17.6

.Educating the Gifted in Califormik-Schools. Part I:
Plan4or the Education of Gifte Individuals id
California i400ls. Part II: R port of the Blue
Ribbon; Committee fOr Eddcation of the Gi ed.
California State Dept. of Education, Sa ramento.
75
I39p.
'Bureau. of' PublicationsSales,/California State
Tepartment qf' Education, 4p 0: Box 271, Sacramento,
CA 95802 ($1.25) , III

MF-$0.76 H.4-81.95 Plus Po6tage
*AdminisAyive Policy;'Administra,tor Role;7,
*CurriculU Design;.Edudatidtal Needs; *EduCational
Objectives; Elementary Sedondary Education;
Exceptiohal Child EducatiOn4Tinancial Support;
*Gifted; Legisletion; *PrOgr"am Planning; Staff
Improvement;, State Departments of Education

IDENTIFIERS California

ABSTRACT
Presented is a 2-part report on educating the gifted

dn California-schools Included :'in Part One od,program planning are
brief sections on goals, proposed legislation, the role ofthe Gifted/
and Talented Education Management Teams, a 1-phase proposal for
implementing work plans (in sudh.areas as management, preservice an
inserbice training, research.and evaluation), and experimental -/

programs for gifted disadvantaged' students. Considered in Part Two
are portions of a Blue Ribbon Committee report that dea with general
philosophy; a-definition of gifted individuals (in terms of
intelledtuali,1,-,adership, and creative abilities); major program
goals; basic needs (including multiple learning option's); program
principles in 4he areas of counseling, curricultim desig and staff
development;,and Fogra recommendations regarding aspec s such as
evaluation, individualized instruction,^ parental involvement,
funding, and staffing ratios. Provided is a chart relating program
principles and recommendations; ankappended are lists of Blue Ribbon
Committee, planning team, and Department of Education staff members.
(LH)

******A****************4.********************************************
* Documents acquired by ERIC include many informal unpublished
* materials not available from other sources. ERIC makes every of cart *
* to obtain the best copy available..Nevertheless, items of marginal *

* reproducibility are often .encountered and this affects the qua' ity *

-*sof the microfiche and hardcopy reproductions ERIC makes availa le *

* via the ERIC Document Reproduction Service (EDRS). EDU is not *"
* responsible for the q&ality.of the' original document. eproduc ions *
*supplied by EDRS are the best that can be made from the origin 1.
**************************************************************** ******



U.S. OEliAlitTMENT OF HEALTH,
EOUCATION A W
NATtONAL INSTITUTE OF

EOUCATION
THIS DOCUMENT HAS BEEN REPRO
DUGEO EXACTLY AS RECEIVED FROM
THE PERSON OR ORGANIZATION ORIGIN
ATING IT POINTS OF VIEW OR OPINIONS
STATED DO NOT NECESSARILY REPRE
SENT OFFICIAL NATIONAL INSTITUTE OF
EDUCATION POSITION OR POLICY

Educating the Gifted
in California Schools

Part One: Plan,for the Education of Gifted
Individuals in,,c,alifornia Schools

Part Two: Report of the Blue Ribbon Committee
for Education of the Gifted

4,



This publication was edited and prepared for
photo-offset production by the Bureau of Publica-
tions, California State Department of Education,
and published by the Department, 721 Capitol
Mall, Sacramento, California ,95814

Printed by the Office of State Printing
-and distributed under the provisions:.

of the Library Distribution Act

1975
4 .

Copies of this publication nt4 be purchased from
the. Bureau of Publications Sales, California State
Department of Education, '13 0 Box 271, SaCra-
rpento, CA 95802,"'at a price Of $1.25 per copy.-
plus 7 cents sales tax for California residents.

Reprint.Od.by theri,
Los Angeles Unified

School District



Foreword
When I addressed the Blue Ribbon Committee for Education of

the Gifted at its first session in October, 1073, I asked that group to
consider the fundamental educational needs of the- gifted and to
determine what the public schools should do to meet these needs. A
comprehensive review of the needs of the gifted was long overdue.
Since 1961, when prdgrams for mentally gifted students were first

funded by the State of California, professional educators and parents
alike -have questioned, whether the needs of gifted programs were
being adequately identified, assessed, and met.

Specifically, I asked the committee

To decide on a working definitionof6gifted
To identify the unique educational needs of that defined group
To recommend how the needs of the defined group could best
be met

The Blue Ribbon Committee did an admirable job in responding
to my request,, After receiving the committee's report in the spring of
1974, I asked a departmentWide planning committee to draft a plan
for the education of the gifted in California, using the report of the
Blue Ribbon Committee as a springboard. The document prepared
by the planning committee, the "Plan for .the,Education of Gifted
Individuals in California Schools," represents Part One of this
publication. Part Two contains portions of the report of the Blt
Ribbon Committee for Education of the Gifted.

.Thus, in this one publication, the Depart nt of Education
presents two closely related doCuments, both pr viding direc ion to
future Department of Education efforts in gifted child edue,tion.

The committees which developed the mat rial conta'Cied in this
publication eignphasize the fact that gifted st t ents are of devoid of
fundamental needs; they, too, need to be tat ht and ided and their
special.needs met. They will not necessaril 'make on their own."
Results of research conducted over the pas 0 )./ea show that gifted
youth who have little or no direction o en /sc tter their gifts and
waste th.eir powers. Thus, the talents of iny f them are often lost
tcisociety and to themselves.
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Our responsibility is to help gifted children move with strength
and insight tOward.realizing their potential. If we fail to do this, our
society will suffer in incalculable ways.

111

Superintendvit of Public Instruction
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Preface
At the request of Wilson Riles, Superintendent of Public Instruc-

t; tion, a 'broadly representative Blue Ribbon Committee foilLEduCation
of the Gifted met ,,during the fall and winter of 1973-74. The
committee reviewed research findings and California's record of 12
years of successful programming for gifted education as they focused
on the current needs of gifted and-talented individuals in California's
schools. It was recognized Oat the gifted frequently have been
misunderstood and educatioklly nuilnourished in an educational
system intended for full intellectual and creative development of
each individual.

The "Plan for the Education of Gifted Individuals in California
Schools." contained in, this publication. incorporites most of the
recommendations of t1ie Blue Ribbon Committee. The plan is

intended as a guic for reconceptualizing and building an even letter
statewide progra for the gifted.

With appreciat 01) /expressed to members of the Blue Ribbon
' Committee, membc s of a departmental planning team, and to many

educators and.othet interested citizens, the Department of Education
begins the task of further refining and making necessary administra-
tive provisions to implement components of .the "Plan for the
Education of Gifted Individuals in California SchoOls."

WILLIAM E. WEBSTER
Deputy SuperMtendent

, for Programs

SIEG EFKEN
Manager, Gifted and

Talented Edueatmn-Management Tram
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Introdu6tion
California inaugurated)a program for mentally gifted students in-'

1961 when the Legislature' provided for Special Educational Pro-..
grams. for .Mentally Gifted Minors. (Education -Code sections'
.642E-6434), Although California has taken a leading position
nationally in implementing special programs to meet the unique
needs of the gifted, questions and concerns have still been raised
regarding the most. appropriate methods for providing programs fpr
gifted.students. These concerns, along with the rapid increase in thi
number of children being served. indicated in the fall of 1973 that'a
Comprehensive review was needed.

In'ticsponse to the.2concerns. Superintendent or Public Instruction
_Wilson Riles'appOinted a blue ribbon committee to advise him on
ways of iMproving education for gifted children. That committee
tlfe Blue Ribbon Committee for Education of the Gifted first met

.

on October 24.1-973: Deliberation r were completed at a meeting in
. Sacramento on February 14,1974. Shortly thereafter the committee

madeUS teport to Superintendeitt Riles.
The Superintendent and his Executive Cabinet gave careful

consideration to the committee's recommendations. which ranged
broadly fromgeneral, suggestions related to special itnd individual
hrograms. for the gifted to specific suggestions about preset-vice and
instrvice.training for teachers,

In addition to preparing the report and making recommendations,
, The Blue Ribbon Committee sent a letter to the Superintendent

expressing the conlmittee's belief that the gifted program should
remain 4 part of the Master flan for Special Education certain
changes were macho. After earful consideration by the Superinten-
dent hid tht Executive Cabinet. it was decided (hat-the needs of the
gilled and other individuals with exceptional needs (coming under
the domain of special education) could best he served if the gifted
program were implemented' separate from the Master Plan for'Special
Education.

Accordingly. the Superintendent directed Department of Educa-
tion staff members to ( pm:pare' appropriate legislation: and (2)
develop an action.' plan for improvement of education for the gifted.

The Deputy Superintendent for ProgramN,was given the responsi-
bility of establishing a 'planning team for this new effort. Twelve staff
members from the Department of klucation, representing a-broad

9



range Of expertise and experience and cutting across all Units in the
Department, were selected to serve on the planning team.

the planning team's mission was twofold: (1) to develop
objectives to be implemented by a Gifted and Talerfted Education
Management Team; and (2) to determine thg. compositiOn, goals, and
respopsibility of the management team. The m 'aterial developed by
the planning team is presented as part one of this document.

Thoughtful eOnsideration was given to the "Report of the Blue
Ribbon Committee Dir. Education of the (lifted," especially the
section containing recommendations. That section, as well as other
materials from the report of the committee, are presented in the
second part of this document. Sections on philosophy, definitiop,
goals, and needs, 'as well as a graphic illustration on the relationship
betviaenprogram principles and recommendations, are inclUded. All
of the information presented by the Blue Ribbon Committee in its
report to the Superigtendent will be used by the management team
as it continues to 'implement the program for gifted and talented
education.

Significant contributions to the work of the planning .team were
also/made by the Bureau for Mentally Excepticinal Children in the

,, Department of Echic.ation and by the staffs responsible for the gifted
programs that currently exist in the state

f.



Part One:
Plan for the Educatikm of Gifted
Individuals in C,a&lifornia chools., .

Since the beginning of Califcgnia's Mentally gifted miner prograin'
in 1961, pupil participation hasgrown from 35,000. to ari estimated
184,000 students (full-time equivalent) in the 1974-75 fiscal year.

. The average increase in, participation per year since 1962-63 has been
7 percent. However. during 1972.73 diem was a 29 percent increase:
during 19'73-74 there was a 17percent increase;

School district participation has grown from 188 districts during
the first year (1961-62) to 280 districts. during 1973-74. (It is

estimated that of the state's 1..054 schoordiitricts. the 280 districts
which. participated A the gifted program in 1973-74 enrolled
approximately 90 percent of the state's total pupil population.)

Many school districts have- never. participated in the program nor
attempted to identify gifted individuals.

.
Funding for-the...merktally gifted minor program' has been uneven

and Likertain. Although a three-year research study (1957-1960)
conducted by the State Department of Education and financed bly
the California State Legislature clearly showed the need for
allocating about S250 per year for each pupil in a mentally gifted
Minor program." the initial ,fundin'g level was established at S40
(which was intended to include, both iklentification and program
costs). In 1967 he funding level Was raised fqr one year only to' S60
for, program expenses and S40 for identiiication expenseS. Two years
later, the funding vas established at that rate: S60, for extra program
ekpenses for each identified =may gifted minor and S40 for each
child identified. Legislation passed in 1972 increased the special'

.identification allowance from S40 to S50 and provided for special
progressive program UllAance increases, of 5,10, per year through.

>1.975-76, as fOl)ows:e -

earAilciwant-e Y-
'S70 1972-73'
S80 1973-74
S90 1974-75

S 100 1975 -76 and thereafter
Total expenditures for gifted program and identification costs in

1972-73 and 1973-74:were as follows:
Year Alarmist

I
1972-73
1973-74

S11,890,262
S15,600,000



Department of Education's fitireau of Schoiil Apportionments
and Reports has estimated that total program and identification costs
in 1974- 75.and 1975-76 will bc:

Year Amount
1974-75 , $18,095400
1975 -76 $19,244,000

Currently, thi statewide apportionments forinula is limited to-
funds based upon 3 percent of the .units of average daily attendance
(a.d.a.) of the previous fiscal year. For 1972-7 e out of 29 high
school districts had identified and serve over 3 percent of their
a.d.a. as mentally gifted minors; 56 of 99 lementary school districts
served over 3 percent; and 57 of 112 unif..4,school distritts served
over ,3 percent. Thus, 49 percent (118) of t e 240 districts reporting
served over 3 percent of their a.dea. as tified mentally gifted
minors. Of these 118 school districts with re than 3 percent
identified as gifted, 28 districts (19 elementary,districts and nine
unified districts but. no high school districts) had over 10 percent of
their pupil population identified and participating as mentally gifted

'minors.
' Although there were dramatic increases in the percentage of

educationally disadvantaged children participating in programs for
mentally gifted minors Sinde 1469 and although there were signifi-
cant increases in the number of school districts offering programs for
these children, in 1972-73 only 7,485 disadvantaged, underachieving
mentally gifted minors participated in thd program; the total pupil
participation ('or that year was 143,000. Thus, only 5 percent of the
identified gifted arc in the educationally disadvantaged, underachiev-
ing population,

It is obvious that -a more equitable and manageable funding
formula must be developc,d for obtaining and utilizing resources so
that school districts can identify and serve as many of the educa-
tionally disadvantaged population as possible.

The recbmtnendations.of the Plue Ribbon Committee for Educa-
tion of the Giftdd point out the following needs:

To redefine and More adequately identify the gifted, particu-
larly the gifted in the disadvantaged population
To'enstire that programs are provided for all defin4 gifted
To provide more adequate funding

. To protect against overidentification or program 'plannifig based
on overanticipation'of 'available funds
To ensure prOgram quality that,Will meet flit unique needs of
the gifted

4

t.



Underlying Philosophy for the Gifted Plan

The development .of the Department of Education Plan for Gifted.
Education is based on the following philosophy developed by the
planning team asOackground for the plan to which the management
team will tie responsive:

Differences^ among individual students are great. The central
task of the schools is to facilitate the xontinuous educational
progress ofeath pupil by identifying the significant differences
among learners and differentiating expectancies for them while
Promoting maximum growth. -In darrying out this responsibility,
the public "schools in California are concerned with the education
of each child, recognizing the needs of, those with outstanding
ability and potential for superior ael4e-gement in intellectual,
creative; and leadership activities.

_Alt tough much has been accomplished, we must continue to
answer, the question of how best to cultivate giftedness within the
structure of, education for everyone. No culture can afford to
waste precidus huMan resources. Programs must be designed which

_adequately' identify and motivate gifted ,individuals and allow for
their maximum development. The intellectual processes by\which
the gifted assimilate knowledge and make the necessary accom-
modations to this new knowledge/ are unique and must be taken
into'. consideration. Parents, school personnel, 'and other Com-
munity representatives meeting together must study, discuss; and
arrive at a consensus on these and other issues. Their consensus
can then cOtitribute to the frmework for local programs.

The emergence and de, elopment of talent cannot te left to
chance. '

Goals for the Gifted Program

Based on the recommendations of 'the Blue kibbon Committee,
the Department has set the following goals for its gifted program:

To expand the definition of gifted to include the areas of
creativity and leadership as well as those measures related more
directly to general intellectual capacity,
To pursue with greater vigor the. identification of and program-
ming for gifked( individuals who are among-. the culturally
different studekPopulation
To coordinate statewide . inservice training to increase the
awareness and understanding of giftedness by school board
Members, administrators, "teachers, patents, and other. appro-
priate publics
TO coordinate statewide inservice training to upgrade the
quality of the teaching of gifted individuals



' To establish experimental programs for the gifted
To improve the quality of prograrm for gifted individuals
statewide
To increase'the level of state support for programs for the gifted

Implementation Plan for the Education of the Gifted
,.,

'The Plan for the 'Education eof Gifted Individuals in Ca.lifOrnia
Schools is being implemented, by the Gifted and Talented Education
Management Team, State Department of Education. The manage---
ment team is charged with the responsibility of pursuing stated
objectives. These objectives lie in four areas: (1) management; (2)
training4 (3) planning; and (4) research and evaluation. Three phases
of imPlementation 1:0' superimpOsed over the time line; detailed

. objectives will be developed during phases I and IL`Phase I and the
initial stages of Phase II will foctis on providing inservice training
programs and developing and implementing experimental programs.
The time line and description,of the work plan begin on page; ICI. .

Proposed Legislation Needed to Improve the Program
In addition to the- administrative, actions which the Department

has initiated to improve the quality of educational programs for
gifted indivictuals, legislativM action is required to correct certain
current problems and to set a'cOtirse for long-term improvement of
the program: .

, . ,

Legislative action will address itself to the issues of eligibility,.)Amserved gifted, inservice training. waiver of the Education Code in
'certain instances, and mandated programs.

Eligibility for Gifted Programs

The law currently limits those who can participate in programs to
individual students who (I ).are-. in the' top 2 percent of the pupil
-population in the state; (2) demonstrate high- achievement in
schoolWork; (3) ,are, in the judgment of teachers, administrators, and

dc: general intellectual capacity but eor_reasons associated
tsu iSors, persons who indicate superior potential; and (4) have

with cultural disadvantages' have underachieved scholastically. ,.
The_ap.plicatioa bf the present ,criteria has resulted in 3.7'percent, "

of the pupils in tire state being identified as gifted and being served in
programs for the gifted. The apportionments formula limits the.

,This reference' and lany subsequent reference to cultural or cultUrally AiSadvantaged is
used because it was recognized as appsopilate.al the time the laW was enacted.-Dowever, the
Department no longer recognizes the term as an. appropriate description and accepts
place culturally diffrrott and educationallV clisadvantaki,d.

-
6

14



payment of existing allowances' to 3 percent of statewide average
daily attendance (a.d.a.). This has resulted in proration of funds to
districts after they have identified and served children in a given
school year.

Current legislation will recommend that support be increased to 4
percent of a.d.a. to reflect the actual current need.

Unserved Gifted Individuals

The are individuals who could benefit substantially froth
educatioml programs for the gifted but because of the current
definiticks are excluded. The most significant of these, as identified
by the Blue Ribbon Committee, are the potential leaders and the
highly creative. The legislation will recommend funds for an
experimental program to be organized to develop criteria for/the
identification of such individuals. Appropriate ,educational prograMs
will then be developed to meet the special' needs of these students:

Education Code Waiver

In'a limited number of cases, the provisions of the Education Code
hamper the-deVelopment of innovative and creative ways to.meefthe
needs of gifted individuals. Id such case the State Board of
Education should be given the authority to waive these proVisions
when the failure to do so would hinder programs for the gifted. This
authority is included in the new legislation.

I nservice Training

The report of the Blue.Ribbon,Committee strongly emphasizes the
need for a systematic statewide inservice training program to assist
school personnel in upgrading their local programs. Current state
legislation recognizes this heed 'and requests state financial assistance
for the Department of Education' to organize and provide such a
program.

Community Involvement

Parents of gifted children should be involved in. the protess of
educational policy making at the local level. Programs, should
represent a communitywide response rather than simply a categorical
program. Although response to this need requires more than
legislation, any appropriately established district or school advisory
committee will be expected to have parents of the gifted represented.

Mandated Programs

Because gifted programs are optional at the local level, ?nly 25
percent of the districts in the state are providing programs for the



gifted. (However, as previously noted, these districts enroll approxi-
mately 90 percent lof the state's total pupil population.)

The Blue Ribbon Committee recommended and the State Depart-
ment of Education agrees that ' programs. should be mandated.
However, to enOre sufficient understanding and acceptance of the
unique needs f the gifted and to develop quality programs to meet
those needs, time for making the programs mandatory slrottld be
sufficipntly in future to msure the proper level of advanced
planning and staff: develop nt.

Role of the Management Team

To ensure that the new emphasis in editcation for gifted
individuals will receive appropriate attention and( high visibility, the
Gifted and ,Talented Education Management Team has been formed
to concentrate on this effort for at least three years. At the end' of
that time, consideration will be given to the program's permanent
placement in the Department.

In its high visibility period, the management team will conduct
regional tr ing Workshops for inservice education, develop experi-
mental pro ms, and 'assist districts to improve the qualityl and
quantity of th offerings as financial support is increased and as the
state mOves t and mandatory programs for the gifted. The
completion of some of these activities is contingent upon the passage
of pending legisfation.

Operating under the direction of the Deputy Superintendent for'
Programs, the management team will be regponsible.for management,
training; ;Planning, and evaluation, as well as .the development of,
research related to education for the gifted. In the process, provisions
will be made for ongoing maintenance pf revision" of programs and
procedures already developed and ' the7 development of policy,
programs,..and services not previously encompassed because of
limited resources.

Departmentwide Involyement - A
The management team will assume the responsibility of coordina-

tion with other state aind federal programs. Within the Department,
this responsibility mill, inchide reviewing materials, directives, guide-
lines, and the like to ensure that the following programs include an
awareness of and compatibility with the thrust for eduQition of the
gifted: ,

, ,

Early childhood education (ECE,t. It is recognized that all schools
with ECE programs should be working toward meetingThe needs of
the gifted throui,h the requirement of individualization of instruction
based on individual assessment.

8 16



/
Compensatory. educatiOn. Recognition of the underachieving

gifted students who can be served by compensatOry education and
the potential for assistance needs to be addrssed.

, .

Vocational and career education. Talent development is important
in and to vocational and career -edii9ition, which have access to
resources and a rationale for working cooperatively in the talent
development area.

General education. The resources of general education need to be
utilized in any comprehensive program.

Child development programs. Early identification and parent
counseling should begin with these programs. /

Fine arts and humantieS.,There is natural relationship between the
line arts and humanities and the deVelopment of extraordinary talent.,

Intradepartmental Advisory Committee

The work of the management team? particularly as it relates io
coordnation with other programs, will be,enhanced by e continua-
tion f the present planning team as an in-house advisory committee,
Thi committee may be called upon intlprmittently to re t to plans,
se as a sounding board, and assist the interpret ion of the
fu tions of the management team throughout the Department And

th state as the committee memfters \ carry out their distinct
Department assignments. -

Proposed Work Plan for State Department of Education

The following work plan establishes \the objectives, that the
`Department o Education will follow in iniplementing the Plan for
the Education f Gifted Individuals`in California Schools. It should
be noted that the. objectives are consistent with Department of
Education app oved goals and subgoals. Some of they goals and
sungoals that th's plan addresses and which need to be differentiated
witl%appropriate performance criteria are the following:

1. Providing greater, individualization of instruction and diversity
of programs, relevant to identified student and societal needs

2. Providing opportunities' for all students to express their cre-
Ovity and to develop 'their individual talents and aptitudes

3. Providing opportunities and experiences which help students
- develop their abilities and interests in a wide range of

leisure-tinie activities physical, intellectual, and creative
4. Developing dissemination capabilities as needed to promote the

use of validated educational practices,' planning processes, and
administrative methods and to facilitate communication both
among educators and between educators and the public

9



5. Obtaining and allocat g resources to local. and intermediate
educational agencies ways that ensure that they will obtain
all resources to Mulct they are entitled and can cOmpete for all
resources for which tit y are eligible

6. Performing and spot bring research to develop new programs
and structures that ill effectively meet the needs of students
and of soqiety I \

7. Setting of standard and providing inservice training to ensure
that all Department personnel are of the highest quality and
have the skills requi .d for devising and implementing effective
solution strategies for, existing- and emerging educational.
problems

In developing this p an,cithe planning team considered the
retommendations made y itti4e-.±131tie Ribbon Committee, existing
gifted programs through r alifornia, the tremendous array of
=Aerials developed by D ent of Education consultants in the
area of'the gifted, inforin from members of organizatiofis made
up of parents of the 1p ft941, and school district personnel who
represent gifted prograr9s. he planning team, representing various
units in the Department, de4feloped the following work plan for the
Gifted and Talented Education Managefriebt Team.

/

Phae I.of the Work Plan for Gifted Education
1

Management-related Objectives Directly Affecting
the Department of Education

1. Interface the gifted program with other Department of
Education units in an attempt to increase understanding
of the rogram and cooperatively achieve common
objectives. .

2. Train additiorial staff in the Department to assist,in
carrying out the management team objectives. -

Management-relatedObleoires Dfrectly Affecting The Field

1. Review and approve applications for funding for gifted
programs.

2. Serve as liaison between the Department and school
districts and parent organizations.

3. Promote gifted education and make the program visible

,

10

in the Department and at the local level through the
invoivment of parents and other citizens of the com-
munity.

4. Provide technical assistance and consultant and fiscal
support to local educational agencies.

1
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5. Report and disseminate timely and appropriate informa-
tion regarding gifted education to local educational
a envies, the. Legislature, the Department of Education,
and others.

6. Develop:interpret, and support legislation.'
7. Develop criteria for project applications for establishing

experimental programs for gifted pupils.
8. Refine and interpret the new definitidn for the gifted

based on the Blue Ribbon Committee's recommendation
(including the talented and the disadyataged).

9. Implement new legislation. -

10. identify and develop model high visibility programs in,
the areas of career preparation,. work experience and
dropout prevention, talent development, and the Cali-
fornia Summer Honors Program, to include the following.

ECEGifted
DisadvantagedGifted,
Physically handicapped Gifted
Communicatively handicappedGifted

I I . Assist districts to prepare' for future mandated gifted
programs.

12. Prepare guidelines for the implementation of objectives
by the management team.

13. Monitor and audit gifted programs, to ensure quality
educational programs uniquely appropriate for the gifted.

Training-related Objectives Directly Affecting_
the Department of Education

I Develop preservice training models to provide preservice
training to the management team members and other
Department of Education staff.

2. Develop inservice training models to, provide inservice
training to appropriate 'Department staff.

Training-related Olneetirey Directly Affecting the Held

I . Develop preservice training models to provide preservice
training to prospective teachers of the gifted, prosrfective.
administrators of gifted progrants, and prospective con-
sultants for gifted programs.

2. Develop inservice training models to provide inservice
training to the following:

I 9



County. district, and school level administrators
Teachers in gifted prOgrams

9
Program evaluators
Program developers
School counselprs
Program conait ants
Program coordinators
Parents A
Members of the community

.3. Utilize existing resource centers to disseminate informa-
tion to the field.

4. Establish a cooperative relationship with teacher training
institutions to -improve the preparation of teachers of
gifted pupils:

Platinhig-related OblectireN Thret th
the Department (of Educujiiih

.1"repare pertinent materials regarding gifted programs for
Department staff..

;2. Develop strategies for i4ivolving appropriate Department
stair in the development and implementation of gifted
programs.

Planning-related Oblectires Dire(th Al feeling /11c,,/ ield

1. Develop pertinent materials regarding gifted prorams.
2. Disseminate new materials in areas such as the following:..

Leadership and creativity
Ad minis tra lion of gifted programs
Education of the disadvantaged
Career education
Work experience and dropout prevention, .

Education for the educationally and physically handi-
capped

Migrant education
Appropriate staffing ratios in relation to needs for the

gifted
Papent counseling

3. Develop strategies for pdrent "bounseling, parent educa-
tion. and parent involvemeift.

4. Develop strategies for involving the community in plan-
ning, conducting, and evaluating program provisions.

. Provide leadership 'in the development of program
options for the gifted who are educationally disadvan-
taged..



6. Explore cooperatively with postsecondary institutions
t1* inclusion of academic and other programs 'uniquely
appropriate for the gifted.

7. Seek grants from the federal government to pro\ ii!c..a
broater funding source.

8. Seek and develop funding grants from foundations.

ReArgrclhu tr Eruluution-related Objectires Directly
A/feCtine e

I . Encourage and support Department of :Education rel
-search to be used as the foundation ()fin° in develop-
ment and validation j of gifted program ine hods. pro-
cedures. and instructional strategies.

2. Build a comprehdnsi;vEraluation system that will include
-rrdom sample program and fiscal audits..

3. Support departmental efforts in action research regarding
the gifted. .

The major emphasis' in the first phase of the work plan will beon a
comprehensive, in-depth iServiee -education projgam and 'the t a b -

lishment of experimental p ogs while maintaining the necessary
functions of project review a teapproval.

. Phase II of the Work Plan for Gifted 'Education

The objectives stated for tl e. first phase are still valid for
second phase. However, the fe lowing additional objectives 'will be
implemented in the pita

:Ilanagenieibt-related Oblectire,DirectlyAffecting
the Department of Education

I. Transfer appropriate gifted program development fun6tions
to. other units in the Department responsible for those
'functions.

2. Transfer appropriate program,, review and approval functions
to other units in the Department responsible for those

t ,functions:i
,I

0,
figement-reluted Obit:Tikes Directly Affecting the Meld

T. "4r 'port' needed legislation appropriate for gifted students.
2. In ,Itement the introduction of mandatory programS if

legisla ted.-
3. Utilize alternative funding sou-rdes to establish (a) centers for

resources and inservice training: and (b) demonstration and

13
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deve opment centers for gfted studeps who are education-
ally, isadvantaged.

4. Dev op guidelines for future programs for the gifted that
will ncorporate the expanded definition of giftedness and
app priate findings from the exPeriMental programs.

Training-r lated Objectives Directly Affecting
the,Depart ent of Education .

1. Provi e training to members of apprO0hile Department
regar ng gifted program development.

2. Provid training to members of appropriate Department units'
regardi g gifted program review and approval

:/'

Research and 'Evaluation- related Objectives Directly
Affecting the Field

1. Cooperhte with established centers for research and inservice
training. ,

2. Disseminate findings frr the varidd experimental pro-..
grams.

3. Litilize Department of Education research on- education of
. the gifted to assist in planning and developing gifted

programs.
cr

Phase III of the Work Plantrfor Gifted61ucition

At the endof the second phase of implementOion of the plan for
.,gifted education, there will be a review, to determine future

organizational placement of the program in the DepWrtment. Regard-
less of where the program is placed organizationally, there will be a
continuing need to pursue the goals, to evaluate thkpbjectives and
outcomes of the first twb phases of high visibility tkust, and to
continue to develop new objectives.

Statewide Inservice Training Model

It is apparent that providing educational opportunities to gifted
children will require supplementing the training of those people who
have either a direct or indirect influence on gifted youngsters. With
this in mind, great emphakis will be placed on a statewide inservice
training program for those people in the Department of Education
and in the field who in some way relate to programs for the gifted.

The following persons within the Department of Education will be
involvtx: in the inservice training progiam: members of the. Gifted
and Talented Education Management Team; representatives from the

!4 ?VI
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Early Childhood Education program, Compensatory Education Unit,
Career Education Unit, Vocational Education Unit, and BiliAgual-
Bicultural Task Force; and other appropriate Department staff

members.
Persons involved from the field will include school' ,pstrict

governing latard members, administrators, teachers of the 'gifted,
coordinators of and consultants for gifted programs, school coun-
selors, psychologists and psychometrists, parents of gifted childreh,
and other appropriate members of the community. Participants will
be selected from the school, diStrict, and county levels.

The content of the inservice training sessions will vary depending
on the audiences involved but will include the following elements:

orientation to the new gifted plan; awareness, motivation, and
acceptance of gifted programs; future considerations regarding
mandatory programs; creativity and leadership; sound programming
principles;. information on exemplary gifted programs; improved
knowledge and' skills; instructional methodologies; uniquely appro-
priate activities; and assessment procedures.

The training team will be composed of members of the Gifted and
Talented Education Management Team, other State Department of-'
Education staff members as-deemed appropriate, and consultants
from outside the Department who represent special areas of expertise
in the areas of education of the gifted, parent. education, and the

Experimental Programs for the Mentally Gifted

The new statewide thrust in gifted education will, include
experimental programs which discover, formulate, and field test

procedures for identifying and developing potentialities of two
groups of children and, youth: (I) those who are educationally,
disadvantaged ilnd culturally different; and '(2). those who have
extraordinary talent' in. creative production and leadership. Such
programs would forin the basii for providing appropriate differenti-
ated activities, services, and special iclasses foripresently unidentified
and unserved gifted children and would provide the basis for future
substantive program elements consistent with expanded definitions.

The Gifted and Talented Education Management Team will 1)ave
the fdllowing as two of its high priorities: (I) the establishment of
experimental programs for developing potentialities of disadvantaged
children and youth who have been identified as gifted; and (2) the
establishment of experimental programs for fostering extraordinary
creativity and leadership skills of those identified with potential in
either or both of these areas,

IS



Educationally Disadvantaged Students
.1\

The rationale undergirdingthe need for experimental programs for
educationally disadvantaged minors can be found in the ref4.ences
footnoted here'. and in the following, statement of the Blue Ribbon
Committee foi Education of the Gifted:

Sufficient fiscal support (should be provided which would allow
for complete rather than piecemeal or partial efforts, ecognizing
that additional funds may be required for identification of
Children from economically ofinipdverished.backgrounds.

All of these references proclainthe necessity of identifying and
making appropriate educational, provisions available for culturally
different, underachieving mentally gifted minors:

Under current interpretation pf Elementary and Secondary Educa-
tion Act (ESEA), Title I, regulationsj.Title I funds are not used for
developing programs for the, gifted and talented within the disadvan-
taged population. This Opp* to give tacit acknowledgment to the
claim that there is less thafi a normal distribution of talent and traits
of the gifted Within the disadvantaged population. It is, therefore,
proposed that the Department seek reinterpretation of ESEA, Title I,
regulations so that funds may be used specifically to develop the
talented and gifted youth within the disadvantaged population.

Implementation of "Talent Search and Development." A firit .

step in developing expeiimental programs for educationally disad-.

vantaged students might be to implement major-aspects of Article 7,
"Talent Search and Development," sections 6499.21-6499.27 of the
California Education Cdde (1971).3 Identification procedures and
'instrumentalities could be desigled and teaching and counseling
procedures. could be developed and perfected which raise aspiration
leels and academic achieveMent of students. identified as mentally
gifted. This could be accomplished through establishing centers or
through utilizing existing cent* in districts which have initiated
successful identification procedures' and program eleinents for
educatiohally disadvantaged, underachieving mentally gifted minors,.

When appropriate, it is proposed that Title 1; ESEA, and meritplly
gifted minor funds be used to carry out the intent of Article 7,

2111mse Committee Report 143(1965) re: the Elementary aocl Secondary Education
Act. Calitotnia Atsembly Bill 207 in 1968; AriTele 7, 'Talent Search and Development
kections (,499,21 6499.27). Education Code (1968 1971): Report of 11.S. Commissioner
Sidney larland, Jr., to Congress, "Fdtibation of the Gifted and Talented" (1971)

3 liccJuse federal funds were not made /wadable. the provision% set forth for these sections
have been deleted from the Education Code.
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"Talent Searclr and Development," of the Education Code through
assessing and proViding special educational activities for 1,,000

educationally disadvantaged, underachieving mentally gifted minors
and through developing those identification, Instructioyal. and
counseling procedures and curricula Which will raise Academic
achievement and levels of aspiration: Learning activities should be,
deaigned'to ,enabte 'these pupils "to achieve in their academic classes

at levels commensurate with their individual abilities."

Program elements. Program eleinents to be considered,_ form-
.

lated, and tested in the experimental program- for educationally
disadvantaged students Will contribute to and may be assesed
pupil progress and operational-administrative effectiveness. "

Pupil-progress elements might include (1) cultural adequacy: (?)
%achievement in acadeinio work; -(3) self-esteem; (4) levels of
aspiration (academic,:career, other); (5) resourcefulness and adaptive
flexibility; (6) creative production; (7) divergent thinking; (8)
problem-solving ability; and (9) maturation.

Operational-administrative (program-) elements will include (1)
valid; reliable, and efficient, instrumentalities, techniqueerind pro-
cedures for identifying educationally' disadvantaged, underachieving
children as mentally, gifted`; (2) valid, reliable; and -efficient instru-
mentalities:techniques, and procedures for assessing the intellectual
potential of 'culturally different, underachieving students; (3) teach-
ing strategies, learning activities, counseling, environments, and other
factors' which are used to, raise levels of aspiration; (4) teaching
strategies, learning activities, counseling, environments, and other
factors which are used to raise the level of academic achievement; (5)
coordination and direction of the program; (6), inservice education
activities; (7) curriculum clevelopment; (8) scheduling of pupirs and
teachers; (9) use of tombunity resources; (10) budgetary proce-.
dures; (I 1) procurement of -materials', and (12) time accountability.,..

Applicatio.n procedures. Through a system of competitive applica-
tion,, procedures, districts with= educationally 'disadvantaged, 'under-.
achieving mentally- gifted minors could submit program proposals
which would accomplish the objectives of this experimental projt.ct
and 'assess pupil progress and-the operational-administrative elements
14ted in the preceding paragraph:

Criteria of pupil progress and operational-administrative effective-
'ness would be proposed by the applicant school:districts a'nd would
be established in the final approval process.with the assistance of the
Department's ,Office of Prograire Evaluation and Research and with
the assistance of the evPluation consultant who is to be a pait of the
Gifted and Talented Education Management Team.

4 17

I



.0

If the mentally gifted minor program could be accommodated by
- the consolidated applicalion((Form A-1 27), districts could be
required to show in the needs assessment section a process by which
the gifted will be identified,. .with stibgections specifically outlining
procedures to be used in schools receiving funds under ESEA, Title I,
and Senate Bill 90. Schools applying for gifted programs would use
the corisolidate.d application for funding guaranteed at 3 percent of
their a.d.a.. Those. districts wishing.to identify and serve moat than 3

percent of their a.d.o. would apply% the same manner as they would
for 'expansiO0 funds for the Early Childhood Education program.

.Objectives derived from he needs assessment should be developed,
and ate instructional-pro designed.

In. permissive programs .where funding is competitive (e.g., early
- childhood education), guidelines must specify arrangements for

meeting the individual needs of the gifted, particularly those of
gifted edwationally disadvantaged youth.

Inservi& education programs and instructions (or the consolidated
application" form and other documents should direct attention to the
fdliowing elements:

-1-; A clarification of tie need for programs which arc built upon
the unique knowledtes and understandings which students bring
to school from the general ctiltwe as well as their specific
subcultures .

2. Program expectations which stress success rather than failure*
even remediation

3. A description of ways to get and keep gifted educationally
disadvantaged puPili in school long enough to attain optimum
benefit from an appropriately different program

, The Gifted and Talented Education Management Team will orient
Department and school district personnel to the necessity of
developing intellectual, academic, creative, and extraordinary

capabilities among gifted youth who are educationally disadvan-
tagedand to the importance Of departnientwide cooperative efforts
to accomplish this purpose:

h.

Talent. Develripmen1 ,

Simi: 1961i, California's mentally gifted Minor program has been
.wiented mainly toward developing academic and higher intellectual.
:competence. Recommendations of the Blue Ribbon Committee
current planning within the Department of Education seek to expand
the =vitally gifted minor program to include talent development.
1Ins pansion is consistent with recommendations in' U.S. Commis-...



sioner of Education Sidney Mar land's Report to Congress in 1971
and with the federal Gifted and Talented Educational Assistance Act.

Talent may refer to a generalized perception of excellence,
a dynamic ,system of relationships among behavioral traits and
characteristidi, or as strength in a particular behavioral' trait or
characteris44.

The talent development plan proposes to identify and formulate
procedures for identifying and developing extraordinary talent in
creative production, leadership, art, music, and drama. Reasons for
establishing a talent develoPment program are ( 1 ) to help develop
fully those children who otherwise would, receive no special
instruction' or guidance in improving their leadership, creative
production, visual and performing arts, and psychomotor abilities:
and (2) to bring the California program for gifted individuals closer
to federal -guidelinesguidelines which may become 'the basis- for
federal support

Selectio procedures. Nomination of candidates for a talented
minors° program should be made by,,,kkhers, principals, psychold
gists, counselors, and curriculum specialists. Selection might involve
these same persons as well. as representatives from- art, music,
cinematography; and humanities associations; and representatives
from business, government, social, political, and educational agen-
cies. Different clustering of selection committee .members might be
warranted when _selecting children for different types of programs.

Committed members would review past aplinevenkts,, including
creatir., products, and other indices of extraordinary potential in
creative production, leadership, art, music, and drama.

One thousand talented children, proportionally representing each
of the five areas of talent and selected age or grade-level ranges,'
would be studied to determine characteristics and needs pf these
children and to determine the best possible educational. programming
for them; both within and outside the public school system.

Available 'instrumentalities, techniques, and procedures would be
reviewed to determine their validity, reliability, and efficiency in
identifying extraordinary potential in each of the five areas of talent..
Eyentually, new instruments rr.ight be designed and tested.

Program elements. Currently successful talent-development pro-
grams (including those in special schools; private and public, in
California, and ,other states) would be studied to ascertain their
'essential elements. RecomMendations on programming wodld bp
sought from highly talented adults and from professional education
associations representing areas of talent. Key elements replicable
from other programs and conceptualized by extraordinarilyttalented
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persons and professional edittrs would be formulated into
experimental programs involving the.1,000 students.

Learning activities could include (1) programmed
attendance at and/or participation : ,and music festivals and
displays with .assigiments for . appropriate follow-up activities; (2)

" participation in seminars on techniques of creative problem saKing,
small-group leadership, large-group leadership, communications, and,
.psychological motivation; (3) dialogues with talented adult artists,
painters, sculptors, musicians, architects, actors, and authors; (4)
composition and production of original, compositions in art, music,
and drama; (5) multimedia productions; (6) contracts to do creative
Work; (7) courses in appreciatiOn, history, theory, analysis; evalua-
tion, and eomposition; and (8) reonal meetings and work sessions
on 'creative -problem solving, art; ,inusic, humanities, leadership, and
problems of state and local government; government intern pro-
grams; and scientific research.

The school diStricts 'chosen for the talent 'development experi-
mental project would be selected by competitive application pro-

' cedures in which the districts would complete the following steps:'
1. Formulate behavioral objectives for the developmentof specific

creative, leaderthip, visual-and-performing-arts, and psycho- ,

motor skills.
2. Deseiibe qualitativelY different and uniquely appropriate learn-

ing activities for developing these skills and for attaining
objectives.

3. Provide a rationale for chosen objectives and activities.
4. Submit a plan containing procedures for (a) identifying extra-

ordinarily talented individuals; (b) providing them with appro-
priate programs; and (c) evaluating pupil progress.

`5. Submit plans for installing and institutionalizing talent develop-
ment as described in "California Summer Honors Progtam."
Such a program has

Within it the poten'tiality- for full development Of human
beingt'Through a broad spectrum of creative and explora-
tory activities, dialogues with eminent persons, cultural
evente, and other summer program experiences, paiticipants
can gain a better understanding .of the world in which they
live and of themselves. They can acquire a foundation of
thought and experience which will guide them toward joyful,
productive, and meaningful living. They can become more
rational and compassionate human beings.'

4PauI Plpwman, "California Summer Honors Program" (Paper delivered October 20, '
1972).

8



Part Two:
Report of the "Blue Ribbon Committee
for Education of the Gifted

Philosophy

The Blue Ribbon Committee, recognizing the need for a philo-
sophical basis for its deliberations and recommendations, devloped
the following statement philosophy:

The outreach of mankind requires perspectives which transcend
eras and boundaries. These perspectives demand a recognition that
human nature and human values are in a state of evolution.
Formulations of the concepts needed to alter the direction of
change require individuals who have outstanding abilities and,who
are committed to the highest moral and ethical principles. In this.
role as concept formulator, such individuals have unique responsi-
bility for, contributing to viable alternatives which not only effect
social change but also provide a base of social stability.

' In turn, society must make a commitment to provide opportu-
nities for the maximum development of individual potential. This
potential can be realized only if the institutions of society provide
differentiated opportunities for learning. The schools in particular
have a fuhdamental obligation to facilitate the means for
identifying and nurturing individuals 'with outstaading_abilities.

If must be emphasized. that extraordinary abilities and talents
are found in all segthents of society. Therefore, the identification
of-each gifted individual must be made as early as possible; the
identification process must be multidimensional, and it should
concentrate on the many expressions of exceptionality. Implicit in
the foregoing statement is the expectation that the school, in
concert with the community, will design and implement appro-
priate programs to meet individual needs. Such programs should
provide for alternatives so that individuals with outstanding
abilities will have a maximum opportunity to explore various
Facets of their talents and will be able to choose which of these
talents to develop. Differentiated educational opportunity should
be a continuing process which entails national priority, state
commitment, and local responsibility.

Definition

The Blue Ribbon Committee developed the following definition,
based on the philosophical statement in the preceding section, to

21
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assist in the identification of individuals with outstanding abilities:
*Gifted individuals are those who demonstrate outstanding

.capacities and/or potential to excel within their environment in
one or mbre of the following areas: intellectual abilities, leadership
*ills, creative production.,

Goals
. . .

The, Blue Ribbon, Committee agreed op Jour priority program
goals for.gifted education. The goals., emphasizing opportunities for
the development of maximum potential for individuals with out-
standing abilities regardless of program design, are as follows:

To provide differentiated opportunities for learning commen-
surate with the gifted individual's particular abilities and talents
To provide alternative learning environments where gifted
individuals in acquire the skills, and understandings at
advanced ideological and creative levels commensurate with
their potential
To help the gifted develop empathy for; sensitivity to, and
responsibility toward others-and 'a commitment to constructive
ethical standards
To assist the gifted to develop self-generating problem-solving
abilitieS in Corder to expand each person's awareness of choices
for satisfying contributions in his or her environmeht

Needs

Recognizing that all individuals have certain basic needs, the Blue
Ribbon Committee identified the following five needs as especially
relevant to the, gifted:

Recognition, understanding, and acceptance of., giftedness by
community, parent, educator, and peer
Dtlfferentiated and multiple learning options
Help in learning to understand their extraordinarj, capabilities
and the possible effect of their potential on others
Opportunity and encouragement to develop a positive self-

, ;.image, leadership ability, and creativity; and the encouragement .

necessary to niake appropriate career choices '

Encouragement to develop fully their high potential through
supportive and facilitatihg adult influence

Program Principles

To meet the goals for the education of individuals with outstand-
ing abilities, the Blue Ribbon Committet stressed that the gifted are
entitled to a meaningful and -complete educational experience
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regardless of age, locatiOn, ethnic babkground, or;_edonomic circum-
Stance. It is particularly important that the nation and the state help
develop this human resource, the gifted.

Program development for gifted education should proceed with
appropriate attention to the program principles which follow. The 15,
principles are listed within three chtsters: counseling and gui ance;
curriculum and instruction; and staff development. .

Counseling and Guidance

1. Early identification and continuous screening
2. Labeling
3. Guidance
4. Student involvement
5. Career awareness

Curticulum and Instruction

6. Programs for every mentally gifted minor lib

7. Cooperative community involvementplanning and
evaluation - jj

S. Qualitatively different and individualized instrtietion
9. Flexibility

10. Attention to cognitive and affective domains
11. Basic skills
12. Association with peers

Staff Development

13. Staffing
14. Preservice and inservice education
15. Incentives

Progratu development which incorporates the 15 program p n-
ciples will reduce they possibility of some gifted students react
negatively toward peers,' teachers, and society, thereby develop
generalized hostility toward learning and possibt"t withdrawing fro
school.

g

Program Recommendations

In order to accomplish the program goals consistent with the
principles listed in the preceding( section, the Blue Ribbon Commit-
tee made the following general and specific recommendations)

General Recommendations

A. Piugrams be mandated for all gifted minors.

For a griphic representation of:MN/these recommendations relate to the 15 prpgram

principles, refer to Figure I.
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B. Special and/or individualized programs for the, gifted be
established with student evaluation systeMs (markilt, grading)
which do not penalize the gifted but which challenge. the
student.

C. All programs for the gifted provide opportunities for appio-
priate recognition of various talents, abilities, and neMs..

D. A continuous process of internal evaluation to assess effective-
. ness be incorporated in all'programs.

E. When programs arc established., tkey include an option., for
individualized instruction.

F. In .districts which Jiave Programs for the gifted, parents of"the
gifted,be represented on Bothdistrict and local parent advisory
Committees and be involved in the planning, implementation,
and evaluation of the gifted programs.

G. School districts be 'authorized to c.ohtract for individualized
special education experiences out of their districts.

H. 'Every gifted, student and his or her parents/guardian have.
opfiorttinities to decide' whetlier.- or.. not the student will

:participate in a special Apro. *am. or in any of the available
alternatives.

personnel,' employed in progrims for the -gifted have
opportunities for specialized, training, inclOding preservice and
inscririce education..,

J. Every Otrict with e gifted program, hSve a 'committed
ombudsman (volunteer or employed); a district' with more
than 600 gifted individuals employ a full -time eredentialedf

a coordinator and one consultant for each additional 600 gifted.
K. Legislative provigion be made for SCI1901 districts to request,

. the State Board of Education for waivers of Eiltication'Code
ectiatis which inhibit implementation of special programs and

learning option's' for the gifted. -
L. A separate 'foundation be established to supplement the State

Merit Scholarship Program. Individuals and corporations could
contribute funds to this foundation to provide higher educa-
tion fbr gifted stddents who do not qualify for the merit
system funds. Thin would provide recognition and 'or- an
ir,:entive for those who ,have participated in a gifted program
in elementary and/or high school and would help to ensure
that this talent is not lost.

Specific Recommendatie !o State Depa fm-ent of Education.

M. Sufficient fiscal support he rovided which ,./ould allot.: tor.
complete rather than piecem al or partial efforts, recognizing
that' additional funds may 'c required for identification of
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,children from economically impoverished or divergent
' backgrounds.

N. Funds be available to provide additionql fullitime state
consultants to .serve and monitor the gifted. program and to
proVide for special resource personnel, presetvice and inservice
programs, appropriate evaluation, and research.

a Regional training workshops be provided by the State Depart-
ment of Education for those administering, coordinating, and
conducting programs for the gifted.

F. A-relationship be developed with the University of California,
the Chancellor's office of the California State University and
Colleges, and private postsecondary institutions in' the interest
of the: gifted which will ensure the provision of special
educational cAuciiences in the colleges and universities f6r
those not yt enrolled as regular students.-

Q. A request be initiated to the University of Calif mia s
Articulation Conference (in which all levels of r educa-
tibn are represented) for a representative fel- the gifted and'a
special Section in the conference to address itseltto the needs
of the gifted in California's institutions of higher education.

R. Research be conducted to provide additional informatiOn
about how the gifted learn with implications for how
educational institutions can best "serve them, and comparative
research be conducted to determine the relative effectiveness
of various programmatic approaches' to educating individuals
with outstanding abilities.

S. Opportunities be provided for shoWcasing talents.
T. Appropriate staffing ratios be considered in relationship to

program needs for the gifted. -

U. Opportunities be provided for gifted individuals to...participate
in experiences and to take riski not usually available to or
understood by the average person while accepting rdsporvi-
bility for the results of the actions and decisions which are
often unique.

V. Counseling be available for parent§ and others involved in child
care regarding the deed§and nurture of the gifted.

W. School districts be required to make every effort to ensure
that the identified gifted population is representative pf the
socioeconomic and ethnic composition of the district
population.

X. School districts in no case be allowed to delete provisions for
pupils with an IQ of 140 or higher on a Standardized individual
examination.

2S
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( Figure lc-Crois.reference grid showing relationship of program principles and program
ommendations for education of gifted individuals In California
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W. Socioeconomic and ethnip
representation

X. Provision above 140 10

Y. Preservice and iniervice education
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Preseriice and inservice training be provided fOr teachers,
administrators, consultants,' and counselors of gifted indi-
viduals. (These stiff members require specific preservice and
inservice. education which prepares them to' function effec-
tively in the development of higher intellectual, academic,
affective,- and creative skills. Inservide education should pre-
pare staff in pupil-appraisal, program planning and develop-
ment, and evaluation. The selected techniques tan be appropri-
ately differentiated through staff training programs in which
staff members can acquiire a thorough understanding of the
characteristics of the gifted, their learning and developmental
needs, and appropriate teaching methodologies for use with
gifted students.)
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Members, Blue Ribbon committ
for 'Education of the Gilled /

ee

Allyn E. Arnold (Chairma*), Coordinator, Programs for the Gifted,
Los Angeles tri ffled School District

Margaret Pardee Bates, Parent, Carmel
Robert Fuchigami, Dean. of Graduate Studies, California State

College, Sonoma
Imogene (Teddy) 11111, Teacher, Del Dayo elementary School, San'oP

Juan.Unified School District, Carmichael
Richard- Jackson, Principal, Crawford Senior High School, San

Diego -City Unified School District
neve:fly King, Executive Director, California Parents for the Gifted,

Woodland Hills
Samuel Levine, Professor of Education and Psychology, School of

Education, San Francisco State University
Ruth Martins n, Professor Emeritus of Education and Psychology,
. California State College,bominguez Hills
Bill R. Plaster, Superintendent, Upland Elementary School District
Robert Ponce, Director of Secondary Education, Office of Ventufa

County Superintendent of Schools
Mabel Purl, Director, Research and Evaluation, Riverside Unified

School District
AvisSiwder, Assistant Principal, Woodcrest Special Education Unit,

Fullerton Elementary School District
Clifford -J. 'Stallings, Jr., Associate Professor, Graduate Selig?! of

Human Behavior,' United States Internafional University, San
Diego; and Consultant: Center of Urban and Human Development

Harriet Willioms, Parent, Long Beach; and Member, Commission on
Special Education

State Board of !:'duration Representative
Marion W. (Joy) Drinker, Saratoga

Note positions or the mums listed on pages 31 and 32 are those held at the tiMe
the t ommitiecs submitted their reports.
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State Department of Education Staff
to Blue Ribbon Committee

'1,..k.kr

Executive Secietdry to Committee
Marshall FelS, Consultant, Office of Program Evaluation and Research
Recording Secretary
Rose Marie Farnsworth, Office of Program Evaluation and Reseech

*Slag Efken, Consultant, Office of Program Planning and Development
tJack Mosier, Consultant, Mentally Gifted Minor Progrim, Bureau of

Mentally Exceptional Children, Special Education Support Unit
Jeanada Nolan, Assistant to Associate Superintendent of Public

Instruction, Early Childhood Education
tPaul Plowniali, Consultant, Mentally Gifted Minor Program, Bureau

of Mentally Exceptional thildien, Special Education Support Unit,

' Members, State Department of Education
Planning Team.on Gifted Education

Chairman A

Sieg Eficen, Cohsultant, Office of Program Planning and Development
Vincent Bello, Consultant, BilingualBicultural /ask Force
Leslie Brinegar, Associate Superintendent and Manager, Special

Education Support Unit
Diane Carey, Health Core Leader, General EdUcation Support Unit
Marcelett Henry,- Consultant, Office df Program Planning and

Nwelopment
limey Hunt, Consultant, Special Projects Office

Merz, Consultant, Office of Program Eyaluation and Research
'Jack Mosier, Cot sultant, Mentally Gifted Minor Program, Bureau of

Mentally. Exc.ptional Children, Special Education Support Unit
Jeanada Nolan, kioant the Program Manager, Early C,hildhOod

'Education
Karen Olsen, Assistant, Early Childhod Education Management Team

t Paul Plowman, Consultant, Mentai(ly Gifted Minor Program, Bureau
of Mentally Exceptional Children, Special Education Support Unit

I...Az:11)0h Richland, Consultant, Compensatory Education Support
Unit

Now Manager. Cifted and Talented Education Management learn

t Now Consultant, Gifted and Talented Lducation Management Team
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